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The Ra les  Wel lness  team prov ided expert i se ,  support ,  and

resources  as  KIPP Ba l t imore brought  to f ru i t ion the ir  v i s ion of  a

school  cu l ture based on pr inc ip les  of  restorat ive pract ices ,

trauma- in formed approaches ,  and concepts  of  soc ia l  just ice .  The

Wel lness  team partnered with school  and reg iona l  leadersh ip to

col lect  and ana lyze data ,  eva luate ex is t ing  and potent ia l  in i t ia t ives ,

interv iew leaders  in  the f ie ld  of  trauma- in formed approaches ,

out l ine strategy,  deve lop and conduct  s ta f f  profess iona l

deve lopment ,  and assess  the e f fect iveness  of  new approaches .

These act iv i t ies  supported KIPP Ba l t imore in  adopt ing  restorat ive

approaches to d isc ip l ine ,  implement ing  an ev idence-based trauma-

in formed soc ia l  emot iona l  learn ing  curr icu lum across  a l l  grades ,

integrat ing  core concepts  of  soc ia l  just ice  and cu l tura l ly  re levant

pedagogy,  and adopt ing  a  whole ch i ld  approach to school  c l imate

and cu l ture.
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Rationale

The soc ia l  and emot iona l  c l imate of  a  school  i s  a  cruc ia l

foundat ion for  s tudents ’  hea l th ,  deve lopment ,  and educat iona l

success  [1] .  KIPP Ba l t imore’s  des ire  to sh i f t  the ir  school

cu l ture toward a  more restorat ive and trauma- in formed model

was based on two core ideas :  1)  trauma has  last ing  hea l th  and

educat iona l  impacts  and i s  pervas ive in  the school  community ,

and 2)  trad i t iona l  exc lus ionary ,  zero-to lerance pol ic ies  are

both inef fect ive at  chang ing student  behav ior  and harmfu l  to

students ’  long-term success .

What did we do?

KIPP Ba l t imore students  are at  h igher  r i sk  of  adverse ch i ldhood exper iences (ACEs)  [2] .

ACEs have last ing  phys ica l  and cogni t ive  e f fects  that  can impact  s tudents ’  academic

per formance [3-5] .  In  addi t ion,  rac ia l  t rauma,  espec ia l ly  systemic  rac ism and rac ia l i zed

v io lence,  pose a  pers is tent  threat  to students ’  wel lbe ing  [5] .  Beyond the impacts  of

rac ia l i zed trauma,  KIPP Ba l t imore and the Ra les  Wel lness  team a lso recognized the

negat ive impact  that  puni t ive ,  zero-to lerance,  exc lus ionary d isc ip l ine pract ices  have on

students ,  espec ia l ly  s tudents  of  co lor .  Schools  that  focus  on deve loping pos i t ive

re lat ionsh ips  with  students  have better  s tudent  engagement and academic ach ievement  [6]

and fewer problemat ic  psychosoc ia l  outcomes [7] .



Ev idence to support  un iversa l  t rauma- in formed instruct iona l  approaches has  burgeoned in

the last  f ive  years .  The Ra les  Wel lness  team worked c lose ly  with  the school  to ensure

that  s ta f f  were aware of  the preva lence of  trauma and i ts  impact  on students .  The team

provided sta f f  wi th  best  pract ices  in  trauma- in formed instruct iona l  approaches and

supported the implementat ion of  Consc ious Disc ip l ine as  the ir  pr imary soc ia l  emot iona l

and trauma- in formed model .  

Br ing ing  about  s ign i f i cant  change in  a  school  takes  t ime.  KIPP Ba l t imore’s  e f fort  to change

cul ture and c l imate to be more restorat ive ,  t rauma- in formed,  and soc ia l  just ice-or iented

has been a  long and cha l leng ing  process .  The Wel lness  team and school  leaders  worked

to s lowly  trans i t ion mindsets  by deepening understanding of  core concepts ,  deve loping

change champions,  p i lot ing  best  pract ices ,  assess ing  the impact  of  these changes ,  and

ul t imate ly  deve loping a  last ing  implementat ion p lan.   
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Summary of Implementation and Results

Creat ing  a  school  of  soc ia l  just ice  and trauma- in formed model  of  SEL.  Presented at

the 2020 Amer ican School  Heal th  Assoc iat ion Conference (v i r tua l ) .  

How to Create a  Trauma Sens i t ive  School :  Essent ia l  Components ;  poster  presented at

the 2016 Amer ican School  Heal th  Assoc iat ion Conference,  Ba l t imore,  MD.

Dissemination

Impact 

We hoped our work would lead to a  s ign i f i cant  decrease in  exc lus ionary d isc ip l ine

pract ices .  Suspens ion inc idents  decreased markedly  in  KIPP Harmony f rom Year  2 to

Year  4 ,  a  change that  re f lects  not  just  cu l ture and c l imate programs,  but  a l so changes

in  d is tr ic t  pol ic ies  about  suspens ion of  the youngest  s tudents .  In  contrast ,  suspens ions

at  KIPP Uj ima increased substant ia l ly  over  the course of  th is  work.  We bel ieve that

other  factors ,  inc lud ing changes in  leadersh ip and cha l lenges  with  sta f f  turnover had a

greater  impact  on these numbers  than cu l ture and c l imate e f forts .

Both Schools 

Harmony

Ujima

181 385

226

159

392

101

191

589

105

484

SY1516 SY1617 SY1718 SY1819

--

--

*Data were ava i lab le  in  the aggregate fo r  SY1516

Suspension incidents Year 1 through Year 4



23% increase in  the proport ion of  teachers  who fe l t  the curr icu lum was

cu l tura l ly  re levant  to students  

16% increase in  the proport ion of  teachers  who fe l t  that  across  the school

there were cons is tent  expectat ions  and consequences for  s tudent  behav ior  

20% increase in  the proport ion of  teachers  who fe l t  that  interact ions

between students  and adul ts  at  the school  were respect fu l  

22% increase in  the proport ion of  teachers  who fe l t  that  school  leaders

promoted a  sa fe  and product ive learn ing  env ironment 

20% increase in  the proport ion of  teachers  who fe l t  school  leaders  prov ided

them with the support  they needed to mainta in  h igh standards for  s tudent

behav ior  in  the ir  c lassroom
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We found that  two factors  were most  in f luent ia l  in  advanc ing cu l tu re  and c l imate

sh i f t s :  1)  re ly ing  on ev idence to  demonst rate  the importance o f  cu l tu re  and

c l imate ;  and 2)  ga in ing  the investment  o f  t rus ted academic  leaders .  S ta f f  t rus ted

the i r  leadersh ip ’s  dec i s ion to  invest  in  cu l tu re  and c l imate programs,  were more

wi l l ing  to  exper iment  w i th  best  pract ices  in  the i r  c lass rooms,  and fe l t  more

conf ident  about  how the schoo l  was respond ing to  behav io r  concerns .

The Wel lness  team’s  ab i l i t y  to  prov ide exper t i se ,  resources ,  and suppor t  to  schoo l

leaders  proved essent ia l  in  br ing ing about  the changes  the schoo l  des i red .  

Three key  factors  in  our  success  were :

Re ly ing  on ev idence and research-based programs 

Leverag ing best  pract ices  f rom academic  schoo l  change mode ls  

Commitment  to  work ing co l laborat i ve ly  w i th  schoo l  par tners  to

unders tand and meet  the i r  needs

Ident i f y ing  and invest ing  in  h igh ly  respected s ta f f  to  serve  as  change champions

ear ly  in  the process  was essent ia l  to  sh i f t ing  s ta f f  mindsets .  Hav ing change

champions  serve  as  ear l y  adopters  a l lowed other  s ta f f  to  see the impact  o f  the

programs in  c lass rooms s imi la r  to  the i r  own.

LESSONS LEARNED 

- KIPP Staff Member

One of  the key areas  where we d id see marked improvement ,  at  least  part ia l ly  connected

to th is  work,  i s  teacher  responses on key cu l ture and c l imate ind icators  on The New

Teacher Project  Survey (TNTP).  From spr ing  2016 to fa l l  2019 there was a :
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THANK YOU
FOR YOUR
SUPPORT

To Our Loyal Supporters 

We are grateful to all those who have joined us in our mission to create models of school health that help

every child to achieve their full health and academic potential. Special thanks to the Norman and Ruth Rales

Foundation and our partners at KIPP Baltimore; without them this work would not be possible. 

To learn more, please visit https://ralescenter.hopkinschildrens.org/


